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& Team Lead, RGASC 

Session 4.2
Syllabus Clinic: Designing for 
Connection, Clarity and Change



We encourage you to check, 
identify, and question your learning 
environment for any of the following 
and welcome comments if there are 
elements that we can support to 
reduce barriers. 

• Technology​
• Space​
• Slide Deck for all Sessions + 

Resources via QR code ​
• Pace​

Access Check



SESSION OUTLINE 1
1. First Contact

• What students look for in a syllabus
• How syllabus design shapes course culture
• Moving beyond the "course contract"

2. Course design
• Teacher-centered vs student-centered course design
• Backward design as a planning framework and designing for alignment

3. Building an Engaging Syllabus
• Beyond the instructor biography
• Communicating purpose, expectations and belonging

4. Learning Outcomes as Foundation
• Developing and applying learning outcomes to guide course design and 

support your students' success



Latest version available online:
https://www.utm.utoronto.ca/dean/academic-planning-and-policy-utm
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What questions do students want the syllabus to 
answer?

• What topics will be covered?
• How will those topics be taught?
• How is performance assessed?

How do faculty use the syllabus?
• To plan for their course
• To establish expectations about how students will interact with 

course material

First Point of Interaction: Setting the Tone for 
Your Course

Wagner et al., 2023.

https://pubmed.ncbi.nlm.nih.gov/35487683/


Most important information according to students:
• dates, deadlines and explanations of exams (Garavalia et. al. 1999)

“Seem more appropriate for a courtroom than 
a classroom”

56%
43%

1%

Who's reading thy 
syllabus?

Skim
All
None

Perrault 2026
• 51% indicated they trust the course syllabus 

over what is in the LMS
• ⅔ of students said they learned something new 

after reading the syllabus
• 40% indicated they were too long



Learning-centered documents (Fink 2013)
• clearer expectations

Tools for student success and retention (Bain 2004)
• greater student engagement

Instruments for inclusive teaching
• stronger feelings of belonging

Mechanisms for transparency and equity in assessment
• improved teaching effectiveness (Nilson, 2016)

Strategic communication tools that establish classroom 
culture early in the semester.

What are the benefits of an effective syllabus: 
Beyond the contract



Teacher-Centered Course Design

Figure adapted from Stanford Teaching Commons 
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https://teachingcommons.stanford.edu/explore-teaching-guides/online-teaching-guide/theory-practice/teacher-centered-vs-student-centered


Student-Centered Course Design

Figure adapted from Stanford Teaching Commons

1
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https://teachingcommons.stanford.edu/explore-teaching-guides/online-teaching-guide/theory-practice/teacher-centered-vs-student-centered


Alongside the typical “biographical” data about yourself and your 
course, consider including elements that have been shown to 
create more meaningful learning experiences (Wagner, Smith, Johnson, 
Hilaire, & Medina, 2023).

• Providing rationale for assignments (e.g. connecting them with learning 
outcomes)

• Sharing your own connection to the material/discipline (e.g. sharing your origin 
story) Harnish & Bridges, 2011

• Share a provocation about your discipline:
• What myth about my discipline makes me want to scream?
• Why is this myth so charged for me?
• What am I doing to dispel the myth? / What could I do?

Beyond the Biography
Tell students about yourself and the pedagogical plan you have designed for them

https://psycnet.apa.org/record/2011-20543-002


Remember: Contact 
hours must match the 
Academic Calendar and 
Timetable Builder

Beyond the biography 
Policy and Practice

https://utm.calendar.utoronto.ca/
https://ttb.utoronto.ca/


Course Information System (CIS) Onboarding
Policy and Practice

Visit: Course 
Information System 
(CIS) Onboarding

https://utoronto.sharepoint.com/:u:/r/sites/utm-deanoffice/SitePages/Course-Information-System-(CIS)-Onboarding.aspx?csf=1&web=1&e=O1nZVt
https://utoronto.sharepoint.com/:u:/r/sites/utm-deanoffice/SitePages/Course-Information-System-(CIS)-Onboarding.aspx?csf=1&web=1&e=O1nZVt
https://utoronto.sharepoint.com/:u:/r/sites/utm-deanoffice/SitePages/Course-Information-System-(CIS)-Onboarding.aspx?csf=1&web=1&e=O1nZVt


Quick tip regarding 
emails: 
@utoronto.ca email for 
instructors.

@mail.utoronto.ca for 
students (and some 
instructors).

Contact Information  
Policy

Paul Smith      

paul.smith



Important Dates
Policy

Check for conflicts with: Religious dates, vacation 
periods & University closed dates

Office of the Registrar Equity, Diversity & 
Inclusion Office (EDIO) 

https://www.utm.utoronto.ca/registrar/dates
https://www.utm.utoronto.ca/edio/equity-based-initiatives/multifaith-e-calendar
https://www.utm.utoronto.ca/edio/equity-based-initiatives/multifaith-e-calendar


A statement that describes the knowledge or skills that 
instructors expect students to learn, develop, or achieve 
proficiency by the end of their learning experience (Suskie, 
2009).

• written from the student's perspective
• describe what they will be able to know, do or value after successfully 

completing their learning experience

Keep coming back to the Learning Outcomes throughout the 
course, and attach them to learning activities.

Learning Outcomes: The Building Blocks of 
our Pedagogical Practice

Creating Learning Outcomes for a Course Syllabus

https://www.utm.utoronto.ca/rgasc/faculty-instructors/teaching-and-learning-resource-hub/creating-learning-outcomes-course-syllabus


For students:

• provide clarity around the instructor’s expectations &

• how they will demonstrate their learning

For instructors:

• help point to appropriate methods of assessment

• prompt consideration of how success in a course will be 
evaluated

Learning Outcomes: The Building Blocks of 
our Pedagogical Practice

Creating Learning Outcomes for a Course Syllabus

https://www.utm.utoronto.ca/rgasc/faculty-instructors/teaching-and-learning-resource-hub/creating-learning-outcomes-course-syllabus


By the end of this course, students will be able to:
• Describe the major factors that influenced the 

development of the Canadian political system.
• Analyze the diverse ways in which visual evidence can be 

interpreted, including consideration of the possibilities and 
limitations of the major methods of the discipline.

• Create examples and counterexamples to illustrate novel 
definitions and concepts about sets and functions of real 
numbers.

Sample Course-Level Learning Outcomes



What should 
students be able 

to do or 
accomplish by the 

end of your 
course?

Learning Outcomes
Policy



SESSION OUTLINE 2
5. Assessment Design and Alignment

• Linking assessments to learning outcomes
• Using outcomes to guide course design

6. Accessibility, Inclusion, and Academic Integrity
• Building learning communities through accessible learning 

environments
• Supporting academic integrity through course design
• Considerations for generative AI in courses

7. From Design to Implementation
• Using the Course Information System (CIS)
• Syllabus requirements and policy supports
• Resources and next steps



Some key pedagogical considerations in assessment design for 
your courses.

• Multiple Methods of assessment (quantity)

• formative and summative (quality)

• Scaffolded assessments

• Collaborative/Group work

Assessment: “Testing” our Learning Outcomes

Connect Course Learning Outcomes to Assignments and 
Exams

Source: CAST. (n.d.). UDL Syllabus. UDL 
On Campus. 
https://udloncampus.cast.org/page/planni
ng_syllabus

https://www.utm.utoronto.ca/rgasc/faculty-instructors/teaching-and-learning-resource-hub/connect-course-learning-outcomes-assignments
https://www.utm.utoronto.ca/rgasc/faculty-instructors/teaching-and-learning-resource-hub/connect-course-learning-outcomes-assignments


• 15% for H courses, 25% for Y courses, returned by last 
class before the drop deadline

• No tests, or recent assignments, more than 25% in last 2 
weeks

• Discuss with your chair if the “at least 33%” exam policy for 
first-year classes should be followed

• Must include how tests will be made up and how students 
notify instructor of missed test

• Must include assignment deadlines, how to submit if late, 
and late penalty and missed assessment policies

• Registrar's policy on missed exams on syllabus

Assessment: Policy and Practice



Assessment
Policy

If your plans are not 
aligned with some of 
the policies, you will 
see an orange 
exclamation mark.



• 3-5 minutes
• Use a program (Zoom, Snagit) that incorporates captions
• Highlight one (1) academic policy that is particularly important 

for your course
• Explain what a week in your course will typically look like for 

your students
• Leave the ”mistakes” in

Accessibility and Inclusion: Building Learning 
Communities

Tips for Creating a Welcome Video

UTM Teaching and Learning Resource Hub

https://q.utoronto.ca/courses/79548/pages/video-course-tour


Accessibility 
Policy

Remember: you must add 
the proper accommodations 
on your syllabus.
Examples:

• Religious accommodations; 

• Equity & human rights;

• Student rights statements 



Be clear with your students about how you expect them to enact the 
values of academic integrity in your class (Eaton, 2021)

• Scaffold scholarly practice

• Set clear assignment expectations

• Create meaningful learning communities

Academic Integrity: How do we ensure 
students are learning? 



Academic Integrity
Policy

Required: 
The Academic Integrity 
statement is included in 
the syllabus



Generative AI
Policy

Visit: Embed options 
for syllabi statement​

Whatever you decide to do as an instructor, we 
encourage you to evaluate what AI use means relative 
to ethics and environment and utilize resources on AI 
literacy for you, your students and your TAs as much as 
possible

https://www.viceprovostundergrad.utoronto.ca/wp-content/uploads/2024/08/Syllabus-language-for-Gen-AI-2024-08-21.pdf
https://www.viceprovostundergrad.utoronto.ca/wp-content/uploads/2024/08/Syllabus-language-for-Gen-AI-2024-08-21.pdf


Connect with an Educational Developer to help you decide which level 
of AI integration (or not) is best for your course(s).

Toward an AI-ready University

mailto:eddev.utm@utoronto.ca
https://ai.utoronto.ca/
https://ai.utoronto.ca/
https://ai.utoronto.ca/


The Educational Development Team
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Faculty & Instructors | Robert 
Gillespie Academic Skills 
Centre

UTM Course Information 
(CIS) Onboarding

Thank You!

https://www.utm.utoronto.ca/rgasc/faculty-instructors
https://www.utm.utoronto.ca/rgasc/faculty-instructors
https://www.utm.utoronto.ca/rgasc/faculty-instructors
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